How to compare your results in ML

This is an important question both for one’s own sense of professionalism, and because it is highly likely that others including senior management and Ofsted will be judging performance according to the data.

Whilst there is an intense focus with a mass of data on whole-school performance, and also English, Maths and Science, there is now less readily available data for teachers of other subjects.  The problem is especially acute in Modern Languages, both because of the long-standing problem of “severe grading” (now acknowledged by QCA) and the rapidly changing cohort profile.  

“Severe grading” means that any comparison with results obtained by pupils in other subjects disadvantages the ML teacher - see ALL London's website:

http://www.all-london.org.uk/severe_grading.htm

The rapidly changing cohort profile (which is also happening at an overall  level with GCSE as schools and pupils gaining B-U grades switch to other qualifications) poses challenges for exam boards each year, and also makes year-on-year comparisons problematic.

See all-london ML sept08 update

It is crucial that the ability profile / prior attainment of the group is considered, and so comparisons with the national average A%-C are likely not have significance unless the group in question has a profile identical with the national profile. 

Although the Fischer Family Trust publishes data each year for schools to use and the data analysis by the Trust itself is secure, there are issues about its application to individual pupils and teachers, not least because languages itself combines all languages rather than treating each language separately.

Another major difficulty in making comparisons is that in the majority of schools languages is optional, and so presumably those choosing to do languages are those who relatively are better at languages (or conversely those struggling relatively with languages are likely to take advantage of the opportunity to drop it).

One useful point of comparison is against the grade obtained in Maths and English.

Frustratingly, there is not an overall detailed breakdown, but the QCA report http://www.qca.org.uk/libraryAssets/media/qca-08-3570-Grade_standards_in_GCSE_MFL.pdf
“Grade standards in MFL” (publ. Feb 08) paras 11-15 showed that if French grades were brought into line with maths, “About half the candidates presently awarded a grade B would gain a grade A as the threshold mark or performance standard for a grade A would have to move down by about half a grade width. There would be a similar effect at grade C.”






%A*-A
%A*-C

French summer 2007 


23 

66

French aligned with mathematics 
30 

77

In June, Robert Coe and researchers for he University of Durham published yet more research confirming “severe grading”, but not in a format which makes it easy for individual teachers to use     http://news.bbc.co.uk/1/hi/education/7482225.stm
We have been able to collate data ourselves informally in the absence of any detailed national analysis and this shows that the effect is even more marked at grade D, and this matched information coming from Language Colleges.  Around 70% of candidates gaining a grade D in French would gain a grade C or higher on Maths.

I hope this helps to begin to shed light.  We will continue to press for more detailed analysis at a national level, but the publication of such information will add fuel to the fire of “severe grading”
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